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ABSTRACT 



This is one unit of the series described in SO 00C 
378. The teacher's major concern must be the establishment and 
development cf criteria by which the student can interpret the 
present. The intellectual history should develop a picture of that 
which is unique in our society, and offer the student a basis for 
understanding himself and his environment. The emphasis of the unit 
is on values held by Americans rather than cn the forces affecting 
them whether they be economic or social. The material shows the 
maturing cf the American Mind from the Puritan experiment during our 
Colonial period through the conflict of the twentieth century. 
Specific objectives are: 1) to identify uniquely American patterns of 
thought, and the influencing factors; 2) to understand that a free 
society breeds conflict of ideas, and that democracy provides an 
avenue for resolution; 3) to appreciate the range of achievements in 
art, music, literature, drama all as an integral part of American 
culture; 4) to realize the role of the individual in forming public 
opinion, and in social development and change; and, 5) to create 
their own philosophy of life taking into consideration the ideas and 
rights of ethers. (SBE) 
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PREFACE 



This is one unit of the series of ten in preparation for use 
in the two-year study of United States history required in the 
secondary schools of New Jersey. 

An eleventh booklet, a teacher's guide, is also available in 
which skills to be taught, maintained and/or extended are suggested, 
and some ideas for evaluating both teacher and student performance 
are listed in a checklist format. 

These materials may be copied or used in any way desired. 

They have been compiled in a form that will permit their constant 
revision and updating by anyone using them. 

The most desirable physical environment for students using 
this curriculum is the learning laboratory or center described in 
the Teacher's Guide. 

The proposed curriculum includes these units: 

Agriculture 
American Mind, The 
American People 
Business 

Comparative Ways of Life 

Contemporary Problems 

Foreign Affairs 

Government 

Labor 

Politics 




PREFACE (continued page 2) 



This series of curriculum guides has been developed in order to 
actively involve students in the learning process. Trends in society 
and in the field of education make it necessary for teachers 

1. to arouse student interest in history so that, 
he feels a relevancy between the curriculum and 
himself 

2. to create an environment where pupils by working 
together on a common venture experience the three 
areas of interaction - conflict, competition, and 
cooperation 

3. to encourage a greater degree of thought and creativity 

4. to choose learning experiences that emphasize the 
development of skills, concepts and attitudes 

5. to acquaint students with a variety of media as 
sources of information 

6. to individualize their programs and in so doing, 
capitalize on their abilities, talents, and interests 

7. to encourage pupils to make decisions not only in 
their selection of activities but also in the methods 
they will use to carry it to its completion. 

In order to facilitate the use of each curriculum unit in this 
series, the following should be considered: 

1. The activities are related directly to the objectives of 
each unit. The teacher and students need to select those 
objectives they feel are of greatest importance and then 
choose learning activities which will develop them. 

2. The guide is intended to be open-ended. The utilization 
of the suggested activities will vary. They may be a 
means of individualizing instruction by having students 
or groups of students select their own activities to 
explore the unit; or as a program for the entire class 
with the students and the teacher selecting only one or 
two activities for the entire class to develop. The 
method chosen may vary with the class and with the 
teaching style of the instructor. The first method is 
recommended by the project members. 

3. Many traditional learning activities relevant to the 
study of a particular topic have been omitted. The 
extent to which they are employed along with the activity 
approach may vary dependent upon the objectives of each 
teacher . 



PREFACE (continued page 3) 



4. By consulting the skill development listing in the 
Teacher's Guide, activities may be recommended which 
will help overcome student weaknesses. 

5. The activities may be used in any order and are con- 
structed in such a way that they can be easily up-dated 
or adjusted to suit local situations. 

6* The content area has been included as a guide for those 
who wish to use it. Its role in the entire unit is as 
a means to an end rather than being an end in itself. 
Skill development, understanding and attitudinal and 
behavioral change are more important than the 
acquisition of unrelated bits and pieces of information. 

7. For evaluation purposes, refer to the Teacher's Guide, 
a separate booklet containing an oyerviexj of the program 
with many suggestions for its use. 
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I. Overview 

In creating a meaningful past, the teacher’s major concern 
must be the establishment and development of criteria by which 
the student can interpret the present. The intellectual 

history of the United States should develop a picture of that 

\ 

which is unique in our society, and offer the student a 
basis for understanding himself and his environment. 

This unit will seek to find an answer to the question, 

"How did Americans get to be the way they are in the last third 
of the 20th century?" The answers sought will be from the realm 
of ideas and the emphasis of the unit will be on values held by 
Americans rather than on the forces affecting them whether they be 
economic or social. The beliefs men cherish will be paramount to 
the actions of individual leaders. 

The major premise of many of the activities included herein 
is that there are distinctively American ways of thinking and 
acting. The caricature of a typical American, of course, 
is to be avoided, but the character and force of American 
thought, that which might be uniquely American, is to be 
researched and, if possible, interpreted for its value in today's 
world. 

Included in the subject matter content is suggested 
material showing the maturing of the American Mind from the 
Puritan experiment during our Colonial period through the 
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I# Overview Continued 

conflict of the twentieth century. The teacher might select and 
highlight those areas he considers most significant in producing 
that which is unique in the American character. 
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II. OBJECTIVES: To help students 

A. Identify patterns of thought that seem to be uniquely 
American and factors that influence t'.eir formation. 

Why — To understand that while there is no one 
American mind or trend of thoughts, there are many 
aspects of our character that distinguish us from 
people of other cultures. This understanding should 
lead to a fuller appreciation of our American heritage. 

B. Explore some of the factors which have influenced the shaping 
of American thought. 

Why — To better understand some of the institutions 
which we now employ and actions which have been taken, 
it is important to understand the way of thinking of 
the people in previous periods of the American past. 

C. Understand that a free society such as ours breeds a 
conflict of ideas; that this conflict may be resolved in 
many ways; that democracy provides avenues for resolving 
this conflict. 

Why — To stress that conflict is not a new feature of 
our society and is, in part, a healthy sign; to demonstrate 
the various alternative methods for resolving conflicts; 
to recognize the methods of effective protest compatible 
with the society in which we live. 

D. Appreciate the range of achievements in the fields of 
art, music, literature, drama, as an integral part of 
American culture. 

Why — - To understand the part the arts can play in 
enriching one's live; that all facets of culture are 
interrelated and are an expression of the climate of 
the times. 

E. See that the American mind is continually developing and 
is therefore everchanging. 

Why — - To realize that they play a part in forming 
American opinion today, as others have in the past; 
to recognize that thought and change are a continuing 
and maturing process for individuals as well as for 
society as a whole. 

F. Search for their own philosophy of life. 

Why To relate their thoughts to the major ideas of 
today and to seek methods of making this thought ef- 
fective; to recognize that in creating their own 
philosophy, consideration must be given to the ideas 
and rights of others. 
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III. SUGGESTED EVALUATION 
A. WHAT SHOULD BE EVALUATED? 

1. Student effort. 

(a) Number and variety of sources used. 

(b) Number of learning activities employed. 

(c) Quality of sources used. 

(d) Quality of activity reports. 

2. Information gained: To what extent 

(a) Do students recognize that ideas and values of the present 
have been influenced by past generations? 

(b) Are students aware of the fact that changes in technology 
and circumstances of people have a direct relationship to 
their values, ideas and attitudes? 

(c) Do students see dominant trends reflected in art, music, 
and literature that are produced in America? 

(d) Do students see that changing attitudes, values, and 
beliefs of Americans during different periods of history 
result in different proposed solutions? 

3. Skills gained or improved: To what extent 

(a) Research skills - Have students improved in their use of 
research techniques and materials? Have they used books 
of quotations, current biography, etc.? 

(b) Reporting skills - Have students improved their ability to 
report information? 

( c ) See Teacher's Guide Booklet which contains a checklist of skills 
for development in each of the units. Listing of the two 
above is not meant to exclude the other skills but only to 
place emphasis and attention on these skills. This emphasis 
must, however, vary with each class. 

4. Attitude changes: To what extent 

(a) Do the students recognize the number of alternatives that 
are available in offering solutions to current problems? 
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III. SUGGESTED EVALUATION (cont'd) 

(b) Have students increased their understanding of the contri- 
butions of many groups to the American way of life? 

(c) Have students increased their appreciation of the contri- 
butions of their forefathers to their way of life today? 



B. WHAT METHODS SHOULD BE USED TO CONDUCT THESE EVALUATIONS? 
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1. Quantity and quality of student activity. 

(a) Checklist of student activity (lists of sources used, types 
of sources used, activity employed, etc.) 

(b) Evaluation of activity reports (progress reports during re- 
search, materials included in final report, response to report 
of student studying the unit, etc.) 

2. Knowledge gained from unit 

(a) Activity reports evaluated 

(b) Student written analysis of any of the generalizations 
mentioned under "information gained". 

(c) A written report, by each student, listing our national 
goals today, with student comment on changes that have 
taken place in these objectives. 

(d) A factual quiz determining student awareness of highlights 
of the unit (Puritan ethics, Jeffersonian democracy. Social 
Darwinism, Laissez-faire, Progressivi sm. Welfare State etc.) 

3. Skill Development 

(a) Activity checklist (see B, 1, a) 

(b) Activity evaluation (see B, 1, b) 

(c) Evaluation of an exercise assigned to test research skill 
stressed in one of the activities carried on by the student 
during the unit. 

4. Attitude changes 

(a) Student philosophy written at beginning and end of unit. 

(b) Results of an attitude survey given at the beginning and the 
end of the unit. 
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IV. LEARNING ACTIVITY - QUOTATIONS 

A. Purpose 

1. To encourage analysis of American thought about basic 
issues as escpressed by various segments of society in 
successive stages of our national development. 

2. To understand the relationship of contemporary views on 
basic issues to past thought on similar issue. 

B. Procedure 

1. Introduction: Teacher might select some pertinent 

quotations which will stimulate thought , discussion, 
debate and research. Examples of quotations character- 
istic of American thought o* various issues in different 
periods of our history are: 

a. "Democracy, I do not conceive that ever God did 
ordain as a fit government for either church or 
commonwealth. If the people be governors, who shall 
be governed?" Rev. John Cotton, 1647. (Many sources 
discuss the Puritan theocracy in Massachusetts Bay 
Colony. ) 

b. "The greater the truth, the greather the libel." 

Lord Mansfield, 1704-1793. (Test this statement by 
studying the John Peter Zenger case.) 

c. "I have heard something said about allegiance to the 
South. I know no South, no North, no East, no Nest 
to which I owe any allegiance." (The American mind 
turning toward nationalism following the War of 1C12, 
as shown by this statement of the influential Henry 
Clay./ 

d. "The very essence of a free government consists in 
considering offices as public trusts, bestowed for the 
good of the country, and not for the benefit of an 
individual or a party." - John C. Calhoun, 1835. 

(Study "Spoils Systenf 1 and present political practices.) 
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LEARNING ACTIVITY - QUOTATIONS (cont'd) 

e. "This country is filling up with thousands and millions 
of voters, and you must educate them to keep them from 
our throats." Ralph Waldo Emerson, 1844. (Study the 
"Know Nothing?' period in Massachusetts.) 

f. "During the thirty or forty years of their independence, 
they have done absolutely nothing for the sciences, for 
the arts, for literature, or even for the statesmanlike 
studies of politics or political economy." (Sydney 
Smith, British critic, 1820.) (Study American literary, 
artistic, scientific and political contributions of the 
late 18th and early 19th century in determining whether 
this indictment of the American mind is justified.) 

g. "Is the great working class oppressed? Yes, undoubtedly 
it is. God has intended the great to be great and the 
little to be little." Rev. Henry Ward Beecher, 1877. 
(Study the Labor Movement or introduce the Gospel of 
Wealth following the Civil War 1870-1916.) 

h. "So even though we face the difficulties of today 
and tomorrow, I still have a dream. It is a dream 
deeply rooted in the American dream. I have a dream 
that one day this nation will rise up and live out 
the true meaning of its creed; 'We hold these 
truths to be self-evident that all men are created 
equal.'" Dr. Martin Luther King - 1968. 

2. Development 

a. Students and teacher will decide on areas of thought 
they wish to examine. They may select issues such 
as federal-state relationships, religious freedom, 
labor-management relations, education, military 
service, civil rights, and poverty. 

b. Find quotations applicable to the selected issue. 

c. Students, individually or in small groups, study the 
quotations to: 

(1) Identify how various points of view in a given 
period were based on conditions of the times. 
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IV. LEARNING ACTIVITY - QUOTATIONS (cont'd) 

(2) Compare views of earlier periods with those 
expressed. 

(3) Relate the views to their own developing 
philosophy. 

d. Methods of reporting to the class are suggested 
on the student direction sheet. 

3. Evaluation 

a. Students should be able to place a given quote 
in its historical perspective and justify its 
placement. 

b. Students should be able to select a quote and 
show how it would illustrate or contrast with 
American thinking today. 
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IV. LEARNING ACTIVITY - NOVELS 
A. Purpose 

1. (general) 



Sim 


To show that the American r^ind is a composite of 
many minds. 


b. 


To indicate that student interest may be stimulated 
more by the imagination of the author than by historical 
fact. 



2. (specific) From the study of novels to show the 
following: 



Sim 


One of the basic foundations of any novel is to present 
an idea or ideas. 


b. 


The material in a novel reflects the interpretation 
the writer has on a way of life, a problem, or a 
situation. 


( 

C m 


There may be many different ideas, interpretations, 
attitudes about society, and the problems of society. 


d. 


The reasons authors have many interpretations about 
the same event, result from their education, experience, 
frame of reference, and physical environment, etc. 


e. 


There is a direct relationship between the quality of 
ideas and the composition of population. The goverment's 
establishment of copyright and patent laws show their 
recognition of the value of ideas. 


f. 


New ideas are difficult to acquire and our curiosity 
about them is responsible for the demand for books. 


S« 


Ideas in novels may have an influence on an individual's 
behavior. 


h. 


Respect for other ideas is necessary to prevent con- 
fusion and disintegration of society. 


i. 


Favorable postal rates for novels and other educational 
materials emphasize the importance our government 
places on ideas. 


C j. 
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The novel is just one source of ideas that reflects 
the American mind. 
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IV. LEARNING ACTIVITY - NOVEL (cont'd) 

B. Procedure 

1. Introduction 

a. Select recent novels from the Social Studies learning 
center or library with their jackets and display same 
along the tray of the chalk board. 

b. Plan a lead question such as : "What is the relation- 
ship of the American mind to the titles of the novels 
on display?" The lead question should create a teacher- 
pupil discussion on the relationship of the novel to 
the American mind. 

c. Make arrangement to use the Social Studies learning 
center for the making of transparencies. 

2. Development 

a. Have pupils list a number of titles of novels that 
have been written that reflect the American mind. 

b. Have them select a typical American novel, and write 
a historically significant book review of it. 

3. Evaluation 

a. Oral: Evaluate group discussion on the values found 

in the novel that have significance for American 
thought. 

b. Written: Grade book reports for similar values and 

ideas. 
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IV. LEARNING ACTIVITY - RECORDINGS 



( 
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A. Purpose 

1. To motivate or arouse interest in the topic through another 
medium of communication. 

2. To make comparisons of changes in the American way of 
thinking through music and words. 

3. To help trace development of the American way of thinking 
through music and words. 

4. To demonstrate how music has in many cases influenced 
thought and action. 

5. To use the emotional appeal of music as an incentive 
to learning. 

6. To understand how music is sometimes the result of an 
emotion such as nationalism. 

B. Procedure 

1. Introduction 

a. The teacher might set the stage by using illustrations 
of the relationship of music with the past. 

b. The resources of the music department might be called 
upon. A music teacher might discuss the development 
of American music from its dependence on European art 
forms to the emergence of modern interpretative jazz 
and "rock”. 

2. Development 

a. Individual students might research and investigate 
various aspects of American life and find music to 
illustrate their theme, i.c., politics (Up In Central 
Park, Fiorello) , sociology (West Side Story) , community 
(Music Man), patriotism (war songs, martial music), 
historical periods of time (from colonial minuet to 
modern rock and roll.) 

b. Many of these activities may be taped in learning 
center. 
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IV. LEARNING ACTIVITY - RECORDINGS (cont'd) 

3. Evaluation 

a. Play a record and have students indicate ' 
their impressions of time and place. Upon what 
do they base their judgments? 

b. Play selective pieces from various periods of 
American history. Have students match theme 
and era. 
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IV. LEARNING ACTIVITY - PHOTOGRAPHY 

A. Purpose 

1. To have the students discover the sociological and 
historical changes in their community through a 
survey of the types of architecture. 

2. To initiate research through individual investigation 
of their <ommunity. 

3. To draw conclusions as to why and how these changes 
occur in society. 

4. To contrast the present with the projected thinking 
of the future in architecture. 

B. Procedure 

1, Introduction: The teacher should study the area 

first to determine which places are representative 
of the following periods of architecture: colonial, 

Victorian, modern (apartments, split-level, 
modernistic). A discussion with the students will 

reveal tjh£ extent of their knowledge of types of architecture 

and their recommendations of buildings to be looked 

at. The aid of the art department might be sought 

for help in distinguishing between the various periods 

of architecture. An architect from the community 

might be invited or interviewed to contribute his 

thinking o» Hv» auhjoct. 

2. Development 

a. Plan areas to visit after introducing discussion. 

b. Photograph outstanding examples of representative 
architecture. 

c . Show finished slides as point of departure for 
for analyzing historical and sociological change. 

d. Possible questions for discussion: 

1. What is the effect of apartment living on the 
family and the community? 

2. What are the advantages and disadvantages of 
living in a development? 

3. How do the houses of a community reflect the 
economics of the period? 
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IV. LEARNING ACTIVITY - PHOTOGRAPHY (Cont'd) 

PICTURE TAKING (Cont'd) 

e. Prepare a file of the slides for the learning 
laboratory. 

£. The same form of this activity could be covered 
in future years in other areas showing historical 
or sociological change in the community such as 
communication, recreation, businesses, religious 
establishments, transportation, and the like. 

3. Evaluation: Evaluation is made of the students 1 ability 

to interpret socio-economic change through their collection 
of slides. 
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IV. LEARNING ACTIVITY - HISTORICAL SOURCES 

A. Purpose 

1. To provide depth for the superior student;. 

2. To provide a basis for conceptual thinking. 

3. Tu encourage research into historical interpretation. 

4. To present diverse ideas on similar topics so that 

the student will be encouraged to create his own analysis. 

5. To provide a fund of knowledge the student may call 
upon for enrichment and understanding of the cultural 
heritage that is the American way of life. 

B. Procedure 

1. Introduction: Choose a topic that is one of those 

previously selected by the students for research. 

The teacher may ask the class if there is a "Southern 
Mind"? Why are they more willing to accept a 
"Southern Mind" and not an Eastern" or ''Western" 
one? What might be the results of this for America? 

2. Development 

a. Help student select readings. 

b. By joint pupil-teacher planning, decide on method 
of presentation. 

c. Allow time for research by microfilm in the learning 
center . 

3. Evaluation: An analytical paper will be written and 

presented to the class by the student. This paper is 
to be discussed by the class and defended by the 
student writer. 
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IV. LEARNING ACTIVITY - ATTITUDE SURVEY 
A. Purpose 

1. To identify today's values. 

2. To observe the variety of values evident in a democratic 
society. 

3. To help determine if there is a typical American point 
of view. 

4. To help the individual student understand himself and 
his relationship to his peers and society. 



B. Procedure 



1. Introduction 

a. Stimulate an open ended discussion among 
students to determine how people acquire 
good, bad, right, wrong, attitudes. Points 
to be brought out could be: 

1. Geographic location 

2. Historical background 

3. Educational background 

4. Religious background 

5. Political background 

b. Discussion should now be directed toward 
what comprises value judgments of our 
current way of life. Basic questions should 
be encouraged such as: 

1. Why are young people in rebellion against 
their parents' middle class standards? 

2. Is religion on the decline in America? 

3. Do drugs serve a purpose in the formation 
of new social changes? 

4. Should a person have to obey a law if he 
objects on moral grounds? 
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IV. LEARNING ACTIVITY - ATTITUDE SURVEY Continued 

5. Do families apply too much pressure on 
students to enter college? 

3. Are people forced to conform today? 

7. Do public demonstrations serve a practical 
purpose? 

2 . Development 

a. Have the students compile a list of value judgment 
questions which survey American thought and culture. 

b. Students determine the way the "typical” American 
or other groups react to survey. 

c. Students determine their own position on current 
questions . 

d. Answers, to questions may be in two columns, one for 
students individual response and one for how he 
feels "average American" would answer. 

e. Have students explore the procedures for the formulation 
of items to be questioned and gain a knowledge of 
sampling procedures. 

3. Evaluation: At the conclusion of the activity, teachers 

can compare value judgments formed at the beginning of 

their study to observe change in degree of maturity. 
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IV. LEARNING ACTIVITY - FEATURE FILMS 

A. Purpose 

1. To motivate interest in a particular era. 

2. To add variety. 

3. To present a well done visual picture of some phase 
of American culture. 

4. To encourage students to critically analyze the social 
forces at work in America. 

B. Procedure 

1. Introduction 

a. Select a good full length feature film that depicts 
the era under disci ision, e.g. , The Grapes of Wrath 
for the period of tho depression. 

b. Set the scene with an appropriate background designed 
to raise certain questions in students' minds. 

2. Development 

a. Show film to entire class with no further elaboration 

than provided for in introduction. 

b. Following film, discuss features of the depression 
(or other era that might be depicted) such as effect 
on farmers, governmental attitude (both state and 
federal), conditions of the land. 

c. When questions raised indicate sufficient interest, 
have students go back and view film in learning- canter - 
individually or in small groups. Film should be 
rented for one week to allow sufficient time for large 
and small group use. 

d. Culminating assignment may be either a discussion or 
a perpared paper centered on alternatives offered in 
the 1930's. 

3. Evaluation 2 If culminating discussion or student papers 
indicate comprehension of government's enlarged role in 
subsequent years and of the change from the "depression 
psychology" the movie was worthwhile as a teaching device. 



O 

ERIC 



THE AMERICAN MIND 



IV. LEARNING ACTIVITY - CHOOSING ILLUSTRATIONS OF TYPICAL AMERICANS 

A. Purpose 

1. To discover if there is a typical American. 

2. To discover common threads running through accepted 
characterizations of Americans. 

3. To help students rate themselves as "typical" Americans. 

4. To help students discover the value of current magazines 
in interpreting modern America. 

5. To help students to differentiate between characterization 
and caricature. 

i 

6. To investigate use of stereotypes in building images of 
typical Americans. 

I 

B. Procedure 

1. Introduction: It would be advisable before starting 

this activity for the teacher to have collected 
enough typically American magazines (Life, Look, Ebony 
Newsweek, etc.) to distribute in the largest class. 

This could also be done with the aid of the librarian 
and could be greatly facilitated by materials available 
in a learning center such as microfilm printers. 

2. Development 

a. Have students use magazines to find illustrations 
of typical American thought and actions. 

b. Type of magazine used can vary with the sophistication 
of students, but various types should be represented 
in every class. 

c. Have students evaluate use of stereotypes as 
portrayed in pictures of typical Americans. 

3. Evaluation 

a. At the beginning of the unit have students describe 
a typical American. 

b. This procedure should be duplicated at end of unit for 
comparative evaluation. 
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IV. LEARNING ACTIVITY - ROLE PLAYING 

A. Purpose 

1. To have the students work towards verbal expression of 
an idea. 

2. To discover a variety of ways in which an idea can be 
implemented. 

3. To use role playing as a means of studying current protest 
movements and their effect on the formation of American 
thought. 

B. Procedure 

1. Introduction 

a. Teacher may explain role playing as a technique to 
members of the class. 

b. Transparencies showing various types of protest might 
be uBed to help identify protest forms. 

2. Development 

a. Have the students identify an area of protest. 

b. Form small groups with each group taking a different 
manner of protest. 

c. Analyze the forms of protest. 

d. Have the class determine the form of protest which 
proved most effective in a particular issue. 

3. Evaluation: Subjective evaluation by teacher and students 

of the student portrayal of a form of protest method. This 
evaluation may be guided by student discussion of the 
portrayal. 
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LEARNING ACTIVITY - STUDENT INTEREST SURVEY 
A r Purpose 

1* To promote student interest by involving students in the 
planning of the study of the unit* 

2. To discover the areas which students feel worthy of study 0 

3. To encourage students to be aware of the ideas of others. 

4. To serve as a evaluation tool at the conclusion of the unit. 

5. To encourage further research at the conclusion of the unit. 
B. Procedure 

1. Introduction: 

a. Prepare a bulletin board that might feature book jackets, 
record covers, paintings, and pictures which demonstrate 
some phases of American culture. 

b. Use the bulletin board as a springboard to lead to pupil 
discussion of topics such as: 

1. Is there a "typical" Russian? American? Englishman? 

2. What does a typican American think? 

3. What makes an American think as he does? 

4. Are ideas modified by time and place? 

2. Development 

a. Under teacher guidance students formulate questions of 
interest dealing with the unit. 

b. Most important questions are placed in a questionnaire. 

c. Questionnaire formed may serve as a guide to the study 
of the unit. 

d. Students at the end of the unit may be asked to submit, 
in written form, their answers to the questions as a 
unit summary. 
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IV. LEARNING ACTIVITY - STUDENT INTEREST SURVEY (cont'd) 

3. Evaluation 

a. Questions collected from the students may serve as an 
indication to the teacher of the student knowledge of 
topic prior to the study of the unit. 

b. Evaluation of pupil response to the questionnaire at 
the end of the unit will help the teacher judge the 
ideas and information gained by the study. 
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IV. LEARNING ACTIVITY - DRAMA 

A . Purpose 

1. To show the ideas held by playwrights concerning segments 

of the American way of life. 

2. To stimulate interest and variety in the study of American 

culture. 

3. To assist the student in using another media as a tool in 

interpreting the American way of life. 

B . Procedure 

1. Introduction 

a. Discuss with the students the many media which may be used 
to express an idea. 

b. The teacher might call upon a colleague who handles 
dramatics to speak to the students concerning plays as 
a media of expression of the American way of life. 

2 . Development 

a. Students select a play or plays that they believe 
reflect the American way of life. 

b. Students study the play and research its historical 
setting. 

c. From their study the students should attempt to interpret 

the authors views of American society and the period of 
time in which the plot occurs. Student presentation may 
take many forms such as: written reports, taped 

discussion, and dramatization. 

3. Evaluation 

a. Students presenting the interpretation of a play as an 
activity may be judged on the depth of their study of 
the play and its setting and the creativity illustrated 
by their presentations. 

b. The ability of the class to interpret dramatizations as 
a media of the expression of the American way of life 
following the unit may be judged by their evaluation of 
a play excerpt. 
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IV. LEARNING ACTIVITY - FIELD TRIPS 

A. Purpose 

L. To substitute an actual visit to the past for words 
of pictures. 

2. To encourage the student to feel a part of the American 
past. 

3. To provide an experience for the many students whose 
travel has been limited. 

4. To encourage the students to give scope to their 
imaginations. 

B . Procedure 

1. Introduction 

a. Teacher should become personnally acquainted with: 

Allaire 

Smithville representative of colonial America 

Batsto 

Lakewood representative of Gilded Age 

b. Teacher should help the students become aware of 
nearby places of historical interest that could be 
visited. 

c. Teacher may select with students the places to be 
visited. 

2 . Development 

a. A student committee with the assistance of the teacher 
should plan carefully the detail of the proposed visit: 
transportation, time, food, date, etc. 

b. A student committee should research and report on the 
historical background of the site to be visited. 

c. Several places may be visited by different groups with 
an exchange of information upon their return. 
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IV. LEARNING ACTIVITY - FIELD TRIPS 
3. Evaluation 

Students may present their impressions of the trip by 

one of the following: 

a. A written report. 

b. A slide program. 

c. A skit demonstrating the historical significance 
of the site visited. 

d. Reviewing a book in which the place visited played 
a major role. 

e. A display featuring sketches of buildings or objects 
observed during the visit. 

c; 
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STUDENT DIRECTION SHEET - QUOTATIONS 
PARTICIPANTS - Groups or individual 

PURPOSE - To explore the development of American thought 

about a particular topic through a study of 
various quotations. 

POSSIBLE PROCEDURE 

1. Decide whether you wish to work alone or in a group. 

2. Select a topic or issue that you or your group can develop. 

For example, federal-state relationship, religious freedom, 
labor-management relations, education, mi 1 itary service, civil 
rights, poverty. 

3. Research your topic in the learning center library. Microfilm, 
periodicals, or filmstrips, may prove as valuable as books in 
this area. 

4. Select pertinent quotations, not necessarily famous or from 
famous men, but indicative of American thinking on your subject 
during certain representative periods. 

5. Study the quotations to: 

a. Identify how various points of view in a given period had 
their foundations in conditions of the times. 

b. Compare views of earlier periods with those expressed today, 

c. Compare leading views, both past and present, to your own 
ideas about the topic. 

6. Reports on information gathered can be made in one of t!«e 
following ways: 

a. Present a dramatization that places quotations in their 
proper settings. 

b. Prepare a written report. 

c. Prepare a display of cartoons illustrating these quotations. 

d. Tape selected quotations and your analysis of them. 

e. Prepare an illustrated oral report. Transparencies, charts, 
etc., could be used. 
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STUDENT DIRECTION SHEET - Novels 
PARTICIPANTS - Individual or groups 

PURPOSE - To show that facets of the American mind can 

be expressed through the use of fiction. 

POSSIBLE PROCEDURE 

1. Select and read a novel related to the American way of thinking. 

2. Determine the author's main idea and prepare reports for pre- 
sentation to the class. 

a. Transparencies could be used. 

b. Tapes could be created and used. 

c. The report to the class should show the relationship of 
the author's idea to the American mind. 
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STUDENT DIRECTION SHEET - RECORDINGS 
PARTICIPANTS - Individual and group 

PURPOSE - So that you may: 

1. See changes in the American way of thinking 
through music and words. 

2. Trace development of the American way of 
thinking through music and words. 

3. See how music has influenced thought and 
action. 

4. See how music is sometimes the result of 
an emotion such as nationalism. 

POSSIBLE PROCEDURE 

1. Present folk songs of various periods of history. 

a. A student could bring in a guitar and present songs. 

b. A singing group could be invited to present songs. 

2. Collect examples of protest music of other eras. 

3. Collect examples of. nationalistic music and relate to the 
appropriate historical period. 

4. Take a popular tune and put words to it relative to some 
issue of current conflict. 

5. Select music set to popular advertising commercials to see 
that the success of a commercial often depends on the lasting 
worth of the song. 

6. Research various aspects of American life and find music to 
illustrate a chosen theme such as: 

a. Politics - Up In Central Park, Fiorello 

b. Sociology - West Side Story 

c. Community - Music Man 

d. Patriotism - War songs, martial music 

e. Historical Periods - Prom colonial minuet to modern 
rock and roll. 
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STUDENT DIRECTION SHEET - PHOTOGRAPHY 
PARTICIPANTS - Group 

PURPOSE - To discover changes in our community that 

are reflected in our homes and buildings, 

POSSIBLE PROCEDURE 

1. List places in your community that represent different 
periods of architecture, or different periods of history, 

2. Discuss with your group which places are most typical, 

3. Plan a walking tour through sections of the community where 
representative examples can be found. 

4. You may want to research the characteristics of the 
colonial and Victorian periods of architecture in the 
library or learning center either before or after planning 
the trip. 

5. Photograph the examples considered best. Evaluate and 
place in photo file. 

6. After you have completed your tour plan to conduct a class 
discussion on the reasons for change or lack of change in 
your community. 

7. Some points for additional research could be: 

a. To justify Frank Lloyd Wright's statement "Form 
follows function.” 

b. Discover the thinking of architects in planning for 
the future. (Example Habitat) 

c. To draw plans for an ideal home. 

d. To collect pictures for a bulletin board display 
showing the changes in architecture in the United States. 

e. To compare architecture in various sections of the United 
States, such as in the desert, the mountains, farm areas, 
cities. Consider the ways in which the natural 
environment affects the type of construction. Consider 
how they reflect the economic position of their owner. 
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STUDENT DIRECTION SHEET - HISTORICAL SOURCES 

PARTICIPANTS - Individual 

PURPOSE - To investigate diverse ideas on 

similar topics and to create your own 
analysis of these ideas from research 
you have completed* 

POSSIBLE PROCEDURE 

1. Choose a topic for research such as: Is there a "Southern 

mind"? 

2* Read Mind Of The South by Cash, 

3, Read selected chapters from C* Van Woodward 1 s , The South 
In American History and M. Lerner's, America As A 
Civilization , 

4. Research articles from American Historical Association, 
American Heritage, or other available material including 
current periodicals. 

5* Look for answers to such questions as: 

a* What is White Supremacy to a Southerner? 
b* What is sectionalism in the modern connotation? 
c. What is meant by the "Closed Society"? 
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